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Student Response Record

Student Name

Date 

If the student reads the word correctly,
blending it without saying the individual
sounds, write a + sign in the +/0 column. If
the student sounds out the word correctly,
but in a sound-by-sound manner, write a
+ in the +/0 column and use dashes in the
Response column to indicate the way in
which it was sounded out (e.g., s-m-u-n-k
or sm-unk). Write any useful observations
in the Comments column. 
If the student responds incorrectly, write a
0 in the +/0 column and record what the
student said (e.g., sunk for smunk) in the
Response column. Make any useful
observations about the student’s decoding
process (e.g., leaves out a sound in a
blend) in the Comments column.
Cover all but the list of nonsense words on
the Student Reading Sheet. Say:Here is a
list of nonsense words. Nonsense words are
words that are not real. Try to read each
word one at a time, from the top of the list
to the bottom. I will be writing while you are
reading.
Pronunciation Key
All nonsense words should be
pronounced with short vowel sounds.

Word List +/0 Response Comments

1.     smunk

2.     stig

3.     spamp

4.     croft

5.     slesk

6.     glud

7.     blist

8.     trest

9.     drock

10.  grint

11.  prast

12.  closp

Analysis: Look for error patterns 

Consonant-blending difficulties:                                                                                                              

Vowel difficulties:

Sound-blending difficulties:

Instructional implications:

Total number of 
words correct ____ / 12 = ____ % correct.
Refer to the assessment section in the
Overview of this guide for support in
identifying student learning profiles and
adjusting instruction based on specific
student needs.
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Student Response Record

Student Name

Date 

If the student reads the word correctly,
blending it without saying the individual
sounds, write a + sign in the +/0 column. If
the student sounds out the word correctly,
but in a sound-by-sound manner, write a
+ in the +/0 column and use dashes in the
Response column to indicate the way in
which it was sounded out (e.g., c-l-a-s-p).
Write any useful observations in the
Comments column. 
If the student responds incorrectly, write a
0 in the +/0 column and record what the
student said (e.g., closp or c-l-a-p) in the
Response column. Make any useful
observations about the student’s decoding
process (e.g., leaves out a sound in a
blend) in the Comments column.
Cover all but the list of real words on the
Student Reading Sheet. Say: Here is a list of
words. These are real words that we say. Try
to read each word one at a time, from the
top of the list to the bottom. I will be writing
while you are reading.

Total number of 
words correct ____ / 12 = ____ % correct.
Refer to the assessment section in the
Overview of this guide for support in
identifying student learning profiles and
adjusting instruction based on specific
student needs.

Word List +/0 Response Comments

1.     clasp

2.     gramps

3.     speck

4.     block

5.     trunk

6.     draft

7.     stomp

8.     press

9.     flasks

10.  grunt

11.  wept

12.  crust

Analysis: Look for error patterns 

Consonant-blending difficulties:                                                                                                              

Vowel difficulties:

Sound-blending difficulties:

Instructional implications:
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Student Response Record

Student Name

Date 

If the student reads the word correctly,
blending it without saying the individual
sounds, write a + sign in the +/0 column. If
the student sounds out the word correctly,
but in a sound-by-sound manner, write a
+ in the +/0 column and use dashes in the
Response column to indicate the way in
which it was sounded out (e.g., m-ā-b-i-t ).
Write any useful observations in the
Comments column. 
If the student responds incorrectly, write a
0 in the +/0 column and record what the
student said (e.g., mapt or mabtib) in the
Response column. Make any useful
observations about the student’s decoding
process (e.g., leaves out a sound in a
blend) in the Comments column.
Cover all but the list of multisyllabic
nonsense words on the Student Reading
Sheet. Say:Here is a list of words. These are
real words that we say. Try to read each
word one at a time, from the top of the list
to the bottom. I will be writing while you are
reading.
Pronunciation Key
All nonsense words should be
pronounced with short vowel sounds.

Total number of 
words correct ____ / 12 = ____ % correct.
Refer to the assessment section in the
Overview of this guide for support in
identifying student learning profiles and
adjusting instruction based on specific
student needs.

Word List +/0 Response Comments

1.     mabbit

2.     hudden

3.     monbastic

4.     ponnet

5.     lecket

6.     stiffums

7.     jebjug

8.     sliffens

9.     remlet

10.  flisnic

11.  drocknit

12.  lamster

Analysis: Look for error patterns 

Blend simplification or omission/substitution:                                                                                     

Syllable simplification or sound reversals: 

Instructional implications:
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Student Response Record

Student Name

Date 

If the student reads the word correctly,
write a + sign in the +/0 column. If the
student reads the word correctly after
sounding it out, record a + in the +/0
column but use dashes in the Word
Substitution column to indicate the way in
which it was sounded out (e.g., d-ay). If the
student responds incorrectly, write a 0.
Note incorrect responses in the Word
Substitution column.
Cover all but the list of high-frequency
puzzle words on the Student Reading
Sheet. Say:Here is a list of words. These are
real words that we say. Try to read each
word, from the top of the list to the bottom.
I will be writing while you are reading.

Analysis: Look for patterns 

Unfamiliar vowel patterns:                                                                                                                        

Difficulties with words with irregular spellings:

Other: 

Instructional implications:

Total number of 
words correct ____ / 42 = ____ % correct.
Refer to the assessment section in the
Overview of this guide for support in
identifying student learning profiles and
adjusting instruction based on specific
student needs.

Word List +/0 Word Substitution Word List +/0 Word Substitution

1.     be 22.  make

2.    he 23.  to

3.     she 24.  from

4.     so 25.  pulls

5.     go 26.  do

6.    we 27.  was

7.     me 28.  you

8.     my 29.  have

9.     began 30.  put

10.  even 31.  could

11.  or 32.  one

12.  for 33.  said

13.  first 34.  into

14.  are 35.  what

15.  their 36.  great

16.  may 37.  down

17.  they 38.  out

18.  goes 39.  our

19.  day 40.  new

20.  home 41.  about

21.  like 42.  too
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Student Response Record

Student Name

Date 

Listening to students read the following
passage enables you to assess their word
reading accuracy in the context of
sentences in a simple story. Record
miscues above each word. If you want to
collect oral reading fluency data, as subtly
as possible, time the read for the first
minute. Make a bracket around the last
word at one minute (for later calculation
of WCPM). Try to let the student
complete their oral reading of the story
without disruption. Say: This is a story for
you to read to me. The title of the story is
Peg’s Gift. After you are done reading, I will
ask you questions about what happened in
the story. I will be writing while you are
reading.

Peg’s Gift 

Every summer Peg visits her Nana and Gramps. Peg
loves helping Nana pick peppers. She loves helping
Gramps collect eggs from his hens. She loves their
pond at the bottom of the hill.

But what Peg loves best is Betty, Nana and Gramps’s
big black dog. 

One summer, when Peg was ten, Nana and Gramps
let Peg go to the pond by herself. Peg loved running
to the pond. Betty would run fast down the hill in
front of her, set for fun. 

At the pond, Peg would toss sticks and Betty would
swim to get them. Then they would sit in the little
cabin next to the pond. 

But as summer went on, Betty seemed different. She
was not interested in swimming to get sticks. She
just rested in the cabin a lot.

Peg felt upset. “Is Betty sick?” Peg asked Nana and
Gramps. “Do not fret,” Gramps said. “Betty is OK.”
But it did not help. Peg still felt upset.

Then, one day, Betty was missing. Peg was so upset.
She was frantic. She ran to tell Nana and Gramps.
“Betty is lost, but I have a plan,” Peg said. “We will
split up to look for her.” 

Peg asked Nana to look by the pepper plants. But
Nana did not see Betty. Peg asked Gramps to look
by the hens. But Gramps did not see Betty. Peg ran
to the pond. Betty was not at the pond, so Peg ran
to the cabin. 
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Analysis: Look for patterns 
Note error patterns in word reading (high-frequency words, multisyllabic words,
blending, specific consonants, consonant clusters, or vowels) and problems with fluency
(automaticity or prosody).

Notes:

Instructional implications:

When Peg got into the cabin, she stopped. There
was Betty. She had six little pups next to her. 
Now Peg could understand why Betty had seemed
different. She had been expecting pups! 

When Nana and Gramps got to the cabin, they
said, “We did not want to tell you about the pups.
We wanted this to be a gift for you.” 

“A gift?” Peg asked. “I do not understand.”

“The gift is that one of the pups can be yours,”
Nana said.

Peg was stunned, but so happy.  

“Which pup will you pick?” Gramps asked. 

“I think I will pick the black pup,” Peg said, “It is
the pup that looks just like Betty.”

Total number of 
words correct ____ / 364 = ____ % correct.
Words correct per minute: ____
Refer to the assessment section in the
Overview of this guide for support in
identifying student learning profiles and
adjusting instruction based on specific
student needs. 
Note:According to the Hasbrouck Tindal
norms, the expectation would be for first-
grade students in the spring to read in the
range of 53 (50th percentile) to 82 (75th
percentile) words correct per minute
(WCPM). At this stage of development, a
wide range of WCPM scores can be
expected.
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1.      What do you know about the characters and setting in the beginning of this story?
(A girl named Peg enjoys visiting her grandparents every summer and loves to help
do chores. She also loves the pond and her grandparents’ dog Betty.) 

         + / 0 
2a.    What does Peg like to do with Betty? (Peg likes to spend time at the pond with

Betty.) 

         + / 0 
2b.   What is Betty like in the beginning? (Betty is energetic. She likes to run to the pond

and fetch sticks.)

         + / 0 
2c.    What changes does Peg notice about Betty as the summer goes on? (Betty seems

tired. She rests a lot and is not as interested in playing with Peg.) 

         + / 0 
3a.    What is the initiating event in the story? Or, what happens that is unexpected? (Peg

discovers that Betty is missing.)

         + / 0 
3b.   How does Peg feel when Betty is missing? (She is very upset.)  

         + / 0 
3c.    How do you know? (The text says, “Peg was so upset. She was frantic.”) 

         + / 0 
4a.    What is the plan that Peg makes? (To split up and look in different places for Betty.)

         + / 0 
4b.   How do you know? (The text says, “We will split up to look for her.”)

         + / 0 
5.      Retell the attempts. What do the characters do to carry out their plan? (First, Nana

looks by the pepper plants, but she does not see Betty. Next, Gramps looks by the
hens, but he does not see Betty. After that, Peg runs to the pond, but she does not
see Betty. So finally, Peg runs into the cabin and she sees Betty with her pups.)

         + / 0 
6a.    How does the author end the story? How does Peg feel at the end? (Peg gets to

choose a puppy for her very own. She feels stunned but happy to find out that her
grandparents planned to let her choose one of the pups to take home.)

         + / 0 
6b.   Why does Peg pick the pup she picks? (Because it looks just like Betty.)

         + / 0 

Student Response Record

Student Name

Date 

The following text-dependent questions
enable you to assess students’
comprehension of the passage they have
just read. Allow students to have access to
the passage so they can reread when
answering questions, specifically to go
back to the text to find evidence for their
answers. Note students’ use of the words
first, next, then, after that, finally, but, so,
because in their responses. By this point in
the Decodable Literature Library Reading
Series 1, these sequence transition words
have been modeled numerous times, and
it is expected that students will use them
in their oral responses. Suggested
responses are given in parentheses. 
To record student responses, circle + for
correct and 0 for incorrect and write the
answer given on the line provided. 

Total number of 
questions correct ____ / 17 = ____ %
correct.
Refer to the assessment section in the
Overview of this guide for support in
identifying student learning profiles and
adjusting instruction based on specific
student needs.
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7.      What does the word frantic mean in this story? (very upset). How do you know?
(The other words in the text that describe Peg feeling “so upset.”) Note: If you need
more evidence about a student’s ability to use contextual vocabulary clues, ask the
meaning of the other boldface words, fret and stunned.

         + / 0 
8a.    What other story does this story remind you of and why? (Jen’s Best Gift Ever

because Peg and Jen both get pets as gifts; The Sunset Pond because the setting
involves tossing sticks in a pond and the companionship between a dog and a child). 

         + / 0 
8b.    How would you describe Peg’s character? (responsible, caring, problem solver). 

         + / 0 
8c.    What is your evidence from the story? (Have student go back to the text to find

evidence that should include that she helps around the farm, she cares about Betty,
she makes a plan that works to find Betty.) 

         + / 0 
8d.    Would you want Peg for a friend? Why or why not? Use evidence from the story to

support your answer.

         + / 0 

Analysis: Student Performance
Reference student performance in relation to your grade-level standards for English Language Arts.

Instructional implications:

                                          

    
    
    
    
    
    
    
    
                            

Total number of 
questions correct ____ / 17 = ____ %
correct.
Refer to the assessment section in the
Overview of this guide for support in
identifying student learning profiles and
adjusting instruction based on specific
student needs.
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Student Reading Sheet (page 1)

Peg’s Gift 

Every summer Peg visits her Nana and Gramps. Peg
loves helping Nana pick peppers. She loves helping
Gramps collect eggs from his hens. She loves their
pond at the bottom of the hill.

But what Peg loves best is Betty, Nana and Gramps’s
big black dog. 

One summer, when Peg was ten, Nana and Gramps
let Peg go to the pond by herself. Peg loved running
to the pond. Betty would run fast down the hill in
front of her, set for fun. 

At the pond, Peg would toss sticks and Betty would
swim to get them. Then they would sit in the little
cabin next to the pond. 

But as summer went on, Betty seemed different. She
was not interested in swimming to get sticks. She
just rested in the cabin a lot.

Peg felt upset. “Is Betty sick?” Peg asked Nana and
Gramps. “Do not fret,” Gramps said. “Betty is OK.”
But it did not help. Peg still felt upset.

Then, one day, Betty was missing. Peg was so upset.
She was frantic. She ran to tell Nana and Gramps.
“Betty is lost, but I have a plan,” Peg said. “We will
split up to look for her.” 

Peg asked Nana to look by the pepper plants. But
Nana did not see Betty. Peg asked Gramps to look
by the hens. But Gramps did not see Betty. Peg ran
to the pond. Betty was not at the pond, so Peg ran
to the cabin. 



DLL Foundational Skills Guide
RS1: Post–Reading Series 1 Formative Assessment A
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When Peg got into the cabin, she stopped. There
was Betty. She had six little pups next to her. 
Now Peg could understand why Betty had seemed
different. She had been expecting pups! 

When Nana and Gramps got to the cabin, they
said, “We did not want to tell you about the pups.
We wanted this to be a gift for you.” 

“A gift?” Peg asked. “I do not understand.”

“The gift is that one of the pups can be yours,”
Nana said.

Peg was stunned, but so happy.  

“Which pup will you pick?” Gramps asked. 

“I think I will pick the black pup,” Peg said, “It is
the pup that looks just like Betty.”




